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Rationale
Within the context of evaluating pupil progress it is of value to ensure that pupils have developed
the prerequisite skills necessary for the effective development of later conceptual understanding.
The reason for this is that it can provide a more fully developed foundation for learning that can
lead to greater consistency of progress. It also provides a cognitive baseline from which future
progress can be confidently monitored in the knowledge that the necessary foundations for
learning are in place. A collective and/or individual starting point can be established depending on
whether this assessment is used across an entire class or with specific individuals.
Without investigation through assessment, gaps within these prerequisite skills can go unnoticed
until identified through the symptomatic indicators of developmental delays, potentially resulting in
unnecessarily delayed progress, and affecting pupil and parental attitude towards learning.
By using this portfolio of assessments, the extent to which the prerequisite skills are firmly
embedded can be evaluated and teaching opportunities put in place to address the particular needs
identified at the earliest opportunity.
This provides an opportunity to pre-emptively put in place interventions in advance of under
developed areas having a sustained detrimental impact on pupil progress.
This assessment is also of value in analysing causes of delayed progress in pupils with additional
needs at any point in their education and provides a valuable tool for establishing individualised
additional need within the Intellectual and Reasoning Skills areas.
There are some areas of the Intellectual and Reasoning Skills curriculum where assessment takes
the form of observing interactions between the pupil and others within the class or their
responses to particular sensory stimuli, rather than specific tasks. For assessing this we would use a
more generic observation record which can be found in the Assessment Pro Forma section. As
such the assessment pro forma for Early Stimulation and Play are not broken down into as much
detail in order to allow for the capturing of more general information about the way the child
interacts. However the different areas, and in the case of play the different stages, are indicated in
the curriculum section. Should areas of concern be identified we would recommend seeking the
support of specialist services such as Play Therapist or similarly skilled member of your local SEND
support service.
It is also worth noting that there is no assessment for evaluating a child’s capacity to engage with
tactile stimuli beyond the early sensory response level. If you feel that a child is finding this area
challenging then, as with Play and Early Stimulation, we would recommend seeking the advice of an
appropriate specialist such as a Sensory Integration practitioner or member of your local SEND
support service.
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Carrying out the assessments
The finely detailed nature of these assessments requires that they are completed on a one to one
basis. Whilst they may be effectively supported by broader teacher judgements secured from
alternative teaching contexts, the core information is most successfully acquired when focussing on
just one child. That is not to say that only a qualified teacher should complete them, far from it.
Schools will find the assessments are embedded more effectively and systematically if there is a
collective culture of responsibility for carrying them out. However we would suggest that it is a
qualified teacher who should make the judgements about how the information should be used.
Within the context in which they were developed, a 2-19 Special School, the assessments would
often be worked through in a developmentally progressive pattern, following the diagrammatic
illustration found within the curriculum section. This developmental approach is replicated within
many of the individual assessments, which have been carefully constructed following notional
progression pathways. The skills and concepts within each assessment have been task analysed and
these stages used to identify the steps within the documents. Not all children will necessarily
follow this progression and teacher judgement should be used where the evidence demonstrates
that this is the case. This format enables them to be used as a benchmarking tool from which
Individual Education Plan targets can be set for all pupils.
However it is important to encourage informed teacher judgements on what each individual child’s
developmental priorities are, to not only guide the starting point for assessment but also where to
start within each. This means that you may begin with a more complex skill and use the outcome
to define which further assessments, if any, need to be completed. That way you can maximise the
efficient use of time within larger classrooms, where you may not be afforded the luxury of
working with a high staff to pupil ratio, or work at the pace determined by the child. However it
would be more usual to begin with the assessment of the most simplistic starting points in order
to confirm that the earliest skills and concepts are in place and to build learner confidence with
the intention of eliciting more accurate outcomes from later assessments.
Given that the skills the assessment addresses are intended to be used as a foundation for later
learning, it essential that the information gained from assessment is applicable within the context in
which learning will take place. On that basis, unless there is very clear evidence to the contrary,
these assessment are best conducted within the normal classroom environment. Exceptions to this
approach may be related to specific individual need e.g. conducting the Auditory Discrimination
assessment with a child with a hearing impairment, where the environmental factors may materially
affect the outcome of the assessment. If assessments are to be conducted within a more sterile
environment, then it is essential to plan for the successful generalisation of the skills assessed
within a more demanding environment. Otherwise it may be that the assessment outcomes are not
easily transferable beyond the context in which assessment took place.
We would normally work on any one particular assessment for a brief period of time, but repeated
frequently. For example 10 minutes, three to four times per week. This helps to address the
challenge of sustaining attention to a very specific task, acknowledging that the child’s skill level may
be masked by lack of engagement as the activity progresses. However this in itself should be a
teacher led judgement and longer or shorter durations may be more effective. The high frequency
of trials supports the challenges associated with rate of learning and retention of capability with
some children. Again this should be adjusted to reflect the teacher’s knowledge of the child,
ensuring that implementation is guided by the needs of each individual child. This is a bespoke
approach which will provide the most effective information when delivered in a highly personalised
manner.
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In each session we would generally address three to four individual tasks and as such will ensure
that the resources and materials for all of the assessments being covered are to hand at the start
of the session, in order to avoid disrupting the engagement to the tasks by delays in-between.
We would often work one to one on a single table set aside from the rest of the class group, to
support the level of concentration required, but without removing the child from the class
completely. We find that having the child positioned with their back to the rest of the class and
facing the teacher directly supports sustained attention.
With each assessment it is important to decide the individual level of complexity required for each
child, based on the wider knowledge of the child’s capability. Many of these assessments require
choices to be made and the nature of the Choice Array (CA) available is essential in identifying the
capability of the child. We would often work with a CA of two or three, however this may vary
based on individual need. It is worth noting that when working with a CA of two, you would be
required to complete repeated trials in order to reduce the likelihood of unintentional correct
responses affecting the conclusions you draw from the assessment. As the CA increases the
possibility of this being problematic reduces.
Whilst from the point of view of completing the assessment, the child will either be able or unable
to complete the task, it may be helpful to note if a particular level of support enabled the child to
be able to complete the task once the initial assessment had been undertaken. It may be
appropriate to gather evidence of consecutive sessions of unsupported success as some of the
assessments may be able to be ‘guessed’ due to a low number of possible permutations. We would
ordinarily expect the child to get a ‘U’, indicating unaided completion, three times to ensure
confidence in the accuracy of the assessment outcomes. However this may need to be adjusted, for
example where a child has cycles of challenging behaviour or medical symptoms, which may mean
occasional non completion, but not necessarily non comprehension. Equally if a child leaves you in
no doubt as to their capability then there would be no need to unnecessarily repeat the
assessment process.
The coding system used with these assessments is as follows:
NR

-

No response/cooperation from the child. (This means that the child did not
attempt the task, not that the child was unable to complete the task.)

PP

-

The child was provided with a physical prompt to complete the task. e.g. Working
with an adult’s hand over theirs in order to transfer an object from one location to
another.

I

-

The child was able to imitate an adult to complete the task.

GP

-

The child was provided with a gestural prompt to complete the task. e.g. Pointing to
where the object needed to be placed once transferred.

VP

-

The child was provided with a verbal prompt to complete the task. e.g. Telling the
child where the object needed to be place once transferred.

U

-

The child was able to complete the task without any adult assistance.

5

During the course of completing the assessments it may become apparent that the child is unable to
demonstrate the skill or concept being assessed and that this is repeatedly the case for several stages within
the notional progression. Teacher judgement should be used to decide when to cease the assessment as the
information required has been obtained, noting that not all children will follow the perceived progression.
Therefore it is not necessary to complete every stage of each assessment each time that it is completed.
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The Intellectual and Reasoning Skills Curriculum
Framework	
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THE CURRICULUM FRAME WORK FOR
TEACHING INTELLECTUAL AND REASONING
SKILLS

EARLY STIMULATION

PLAY

Sight

Touch
Hearing

Exploratory Play

Taste/Smell

Solitary Play

Fine Movements
Social Play with an adult
EARLY LEARNING
RESPONSES

Social Play with a peer
Group Play
Imaginative Play
EARLY REASONING SKILLS

Search Strategies

Cause and Effect
Environmental Controls

VISUAL
PERCEPTION

Colour

Shape /
Size

AUDITORY
DISCRIMINATION

TACTILE

Spatial

2D - Rep.

CONCEPTUAL &
REASONING SKILLS

Categorising

Temporal
Sequencing
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Memory / Recall

FINER MOTOR
SKILLS

DETAILS OF THE CURRICULUM FRAMEWORK
FOR INTELLECTUAL & REASONING SKILLS
INTRODUCTION
The skills taught in the intellectual and reasoning skills area of the curriculum are those which must
be present before formal academic learning can have any realistic chance of success. Broadly
speaking, these are the prerequisite skills which enable children to interpret what is happening
around them and to use logic to solve problems.
In mainstream schools it is understandably taken for granted that children will have assimilated
these skills as part of their development at an early age and do not need to have them formally
taught to them in a structured way. However, children with learning difficulties will often only learn
cognitive skills if they are purposefully taught in order to fill in developmental gaps.
Although we have summarised the component parts of the intellectual and reasoning skills area of
the curriculum so that they might be presented in isolation from each other, we do acknowledge
that children may be working on several of these components at the same time and that there is
an overlap into other curricular areas. The order in which these skills may be taught will be entirely
dependent upon the needs of each individual child.

EARLY STIMULATION
SIGHT

To focus on or track visual stimuli without there necessarily being an
interpretational factor to the response.

HEARING

To listen to or turn to auditory stimuli without there necessarily being an
interpretational factor to the response.

TASTE / SMELL

To respond to taste/smell stimuli without there necessarily being an
interpretational factor to the response.

TOUCH

To respond to tactile stimuli without there necessarily being an
interpretational factor to the response.

Responses to a range of stimuli may be observed over long timescales in order to observe and
then teach more refined responses. This may be carried out in combination with a study of
preferences as demonstrated by consistent responses with the long term aim of teaching pupils to
use these responses to communicate intentionally.
The assessment pro forma for Early Stimulation is observational, with the intention of
identifying patterns of response to specific stimulus. If there are areas which are of specific
interest or concern, advice should be sought from a sensory education specialist.
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FINE MOVEMENTS

Some pupils need to learn to increase the control or range of the fine
physical movements that they are capable of making with their hands. This
may include grasp and release, rotational movements or isolating parts of
the hand. These skills may be taught through the use of a variety of
interesting materials and physical prompting where appropriate.

PLAY
Play can be one of the most effective ways to enable young children to develop a variety of abilities
including language and communication, intellectual and reasoning skills, social skills and physical
development. Consideration is given to ensuring the children experience variation in the
environment, on a range of scales, as well as in the materials presented. The children are
encouraged to explore and interact with the materials in increasingly complex ways. The adult may
remain present in a largely observational capacity, occasionally tactfully involving themselves in a
subtle manner in order to assist a child’s development. The following sequence is used as a notional
framework through which development may progress, although it is acknowledged that children
may acquire skills laterally for an extended period of time, or in indeed in a non-linear manner.
EXPLORATORY PLAY

Children explore and manipulate unfamiliar objects, materials or toys.

SOLITARY PLAY

Children play without involving others, either independently or as a
continuation of previous play.

SOCIAL PLAY
WITH AN ADULT

Children play with an adult who guides, supports and extends their
play, encouraging imitation whilst always valuing and following the
child’s own initiative.

SOCIAL PLAY
WITH A PEER

Children play alongside each other but will interact with each other
when the opportunity arises.

GROUP PLAY

Children develop the ability to negotiate and collaborate with others
developing their own rules or playing within established rules.

IMAGINATIVE PLAY

Children are encouraged to role play and to use toys and objects
imaginatively within this.

The assessment pro forma for play is observational, with the intention of identifying
whether a child is demonstrating the capacity to play in the different contexts. If there are
areas which are of specific interest or concern, advice should be sought from a specialist
play therapist or similarly skilled member of your SEND support service.

EARLY LEARNING RESPONSES
Many pupils with severe learning difficulties do not immediately understand the type of response
which is required of them in the learning situation.Very often, before it is possible to teach even
the simplest cognitive skills, it is necessary to establish that children can, for example:
• Give eye contact to the task in hand
• Transfer eye contact from adult to task and back again as appropriate
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•
•
•
•

Point at an object or picture on request
Give an object to an adult on request
Put an object into a container on request
Transfer objects from one container to another

It is only when these good working practices are established that it is possible to move on to basic
matching and identifying, in the knowledge that the child has a reliable method of response.Very
often, it is most logical to teach early learning responses as a bridge between early stimulation
(where the child is the passive respondent) and the teaching of simple visual perception skills
(where the child is expected to be an active participant).

EARLY REASONING SKILLS
SEARCH
STRATEGIES

To eliminate possibilities in search of an object which is conceptually
perceived as still present, though hidden from view (object permanence). As
well as learning to find items covered by a range of transparent, opaque,
rigid and flexible objects, the pupils would also be taught to anticipate
objects disappearing and reappearing along the same trajectory when
passed along a tunnel or behind a screen.

CAUSE AND
EFFECT

To develop the concept that an action or initiative can have a directly
linked effect upon something else. This would be taught through a range of
activities using various resources including instruments, balls, bricks and
switches connected to ICT equipment.

ENVIRONMENTAL
CONTROLS

To develop some control over the immediate environment through
the use of switches, beginning with a choice of at least 2 switches. For
example, choosing between using a switch to operate a musical
output device or a switch to operate a fan. This could develop to
operating an increasing number of devices in the world around them
using a switch panel. This would be particularly relevant for pupils
with some motor impairment.

VISUAL PERCEPTION
2-D
REPRESENTATION

To recognise that a two-dimensional photograph or picture can
represent a three-dimensional object, or group of arranged objects,
progressing from coloured photographs, through coloured
illustrations to black and white illustrations.

COLOUR

To match, identify and name colours, and to discriminate between shades.

SHAPE

To match, identify and name basic shapes, and to match irregular and
complex abstract shapes requiring closer visual discrimination.

SIZE

To match, identify and name objects according to their size: ‘big’, ‘little’ and
‘middle-sized’, and to match objects according to their size working with
greater ranges requiring closer visual discrimination.
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SPATIAL

To visually recognise the differing spatial relationships which can exist
between objects in table top situations. This may include arrangements of
objects as well as objects seen in different ways, such as from varying angles
or as a silhouette.

Once these basic visual perception skills are established, further work on close visual
discrimination may be undertaken. This would include matching or locating increasingly complex
shapes, and later letters and words, within larger choice arrays. These tasks may be made more
complicated by requiring the pupils to match words within a set of words that begin with the same
initial letter and have the same shape. To reduce the risk of children using sight vocabulary or
phonics as visual cues, nonsensical combinations of letters may be used.
Visual sequencing may also be taught, firstly through copying and later through continuing a
repeating pattern of shapes, letters and words. This concept, along with the skills for close visual
discrimination, provide an invaluable foundation for learning to read.

AUDITORY DISCRIMINATION
To discriminate between everyday sounds and relate them to their source. This would include
identifying them, probably by selecting a corresponding photograph, and, where appropriate, naming
them. This may develop from individually heard sounds to recalling and repeating sequences of
sounds including non-verbal everyday sounds (musical instruments or recorded), individual words
and later single-syllable speech sounds.

TACTILE
To identify the exact nature or quality of a tactile experience. This may begin by distinguishing
between objects or surfaces through tactile exploration and could progress through identifying
items or locations by their tactile qualities. If appropriate, pupils may be taught to define
increasingly minimal differences between tactile surfaces or objects in order to develop their ability
to infer meaning from the world around them. This would be particularly relevant for children with
a visual impairment.
Please note that we have not included a specific assessment for this area. If you have
concerns with regard to a child’s capacity to access tactile stimuli then support should be
sought from the appropriate specialist services.

FINER MOTOR SKILLS
To refine hand/eye co-ordination and the development of useful manual skills, leading to the use of
pencils, scissors, paintbrushes, tools and household implements. These skills would be developed
through learning to make a range of movements of increasing complexity, beginning with drawing a
straight line on a page in varying directions, working through drawing basic shapes to forming letter
shapes. Similar processes would be carried out for using scissors and other basic household tools.
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CONCEPTUAL AND REASONING SKILLS
CATEGORISING

To categorise objects or pictures according to given criteria. Initially the
children work with simple concepts, for example sorting animals and
vehicles, and could then progress to more abstract groupings, such as items
associated with a particular task or room. Once these basic concepts have
been established, they may progress on to defining which item does not
belong with other items presented, firstly with items that are otherwise
identical and later with objects that are similar in function or association
but visually different.

TEMPORAL
SEQUENCING

To recognise and understand that certain events have a natural sequence
which must be logically followed. Developing this understanding begins with
placing just two or three pictures that depict a sequence of events into the
order that reflects how they would occur in everyday life. It may well be
taught using photographs of the pupil themselves carrying out a familiar or
favoured activity in the first instance and then the children would progress
to organising a sequence of photographs showing unfamiliar people and
settings. Over time, pupils would move on to working with sets of
photographs showing a greater number of stages to the sequence of events.
In all instances, pupils would be taught to organise the photographs in a
horizontal line, working from left to right in order to establish this
important concept that lies at the foundation of reading and writing.

SHORT-TERM
MEMORY

To improve short-term memory skills. This would initially be taught by
encouraging the children to recall an object or picture that they have been
shown after is has been hidden for just 5 seconds. Both the length of time
and the number of objects would be gradually increased, although only
through adjusting one variable at a time. Once it is clear that the children
can recall items using the visual cues, their skills may be extended through
asking them to remember increasing numbers of words spoken to then
verbally over greater time periods, thereby developing their auditory recall.
It is important to note that when teaching this skill, the pupils may need to
visit the tasks briefly and intermittently rather than rehearsing repeatedly,
in order to promote clear thinking.
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Assessment Pro Forma
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Frank Wise School Assessments
Observation of Response to Early Stimulation
Name:
Date

Stimulus

Resources used

OBSERVATIONS

Comments : e.g. Length of time observed for, where the stimulus was presented and for how long.
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Frank Wise School Assessments
Observation of Play Skills
Name:

1

Exploratory play

2

Solitary play

3

Social play with an adult

4

Social play with a peer

5

Group play

6

Imaginative play

Date

1

2

3

4

5

6

Comments :
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OBSERVATIONS

Frank Wise School Assessments
Assessment of Fine Movement Skills
Name:
1: To demonstrate a grasp reflex.

Date:

Test No.:

Stimulus placed in palm results in thumb and
all fimgers showing flexion and adduction.

placed in palm results in thumb and
2: To demonstrate fully developed grasp reflex. Stimulus
all fimgers showing flexion and adduction.

3: To bring hands in front of face.

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

L

R

4: To bring hands together in midline.
5: To grasp an object.

Note length of time that grasp is
maintained for and stimulus for release eg
sudden loud noises etc.

6: To transfer an object from one hand to that other in midline.
7: To reach for and grasp an object when offered it.
8: To maintain grasp on one object when given another in the other hand.
9: To offer an object (but not necessarily release it).
10: To release an object by pressing it against a surface.
11: To release an object on request.
12: To bang two objects together.
13: To isolate index finger to point at or poke objects.
14: To place palm flat on table or tray.
15: With flat hand, to extend fingers away from middle finger (abduction) and
then close them again (adduction).
16: To turn palm over by extending elbow and rotating whole arm.
17: To turn palm over with elbow fixed on tray or table.
18: To bend each finger into the palm, one by one.
19: To bend all fingers into the palm (Palmer Grasp).
20: To grasp objects using the Palmer Grasp.

Fingers and adducted thumb.
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Frank Wise School Assessments
Assessment of Early Learning Responses
Name:

Date:

1: To make eye-contact with an adult on hearing their own name.

2: To transfer eye-contact from the adult to an object when
handed an interesting object by the adult.

3: To give eye-contact to the task in hand when invited to look
at and manipulate an object or activity.

4: To pass an object to an adult sitting opposite on request.

5: To pass an object to an adult sitting opposite on request,
transferring eye-contact from the object to the adult.

6: To place an object into a container and let go on request.
(NB - C.A. of 1 container)

7: To transfer an object from one container to another on a
request accompanied by a gestural prompt.

8: To point at a known object in response to the question
“Where’s the ball?”.
(NB - C.A. of 1 object)
9: To point at a known picture in response to the question
“Where’s the ball?”.
(NB - C.A. of 1 picture)
Conditions and additional comments:
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Repeat No.:

Frank Wise School Assessments
Assessment of Search Strategies
Name:
1: To search for and locate a
moving object under a given cover.

Date:
Flexible Transparent

Rigid Transparent
Object used:
Flexible Opaque

Rigid Opaque
2: To search for and locate a noisemaking object under a given cover

Flexible Transparent

Rigid Transparent
Object used:
Flexible Opaque

Rigid Opaque
3: To search for and locate a
motivating object (NB: nonmoving and non noise-making)
under a given cover.

Flexible Transparent

Rigid Transparent
Object used:
Flexible Opaque

Rigid Opaque
Conditions and additional comments:
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Repeat No.:

Frank Wise School Assessments
Cause and Eﬀect leading into Environmental Control
Date:

Name:
1. To purposefully strike a surface (or drum) to make a sound.

2. To grasp an instrument and move it in order to make a sound.

3. To press a switch set on or within a device in order to activate an output
(auditory / visual / movement).
4. To drop or roll a ball in order to knock over a skittle or similar object (ie to
cause an indirect effect).
5. To press a labelled switch separated from a device (ie connected via a lead or
wireless connectivity) in order to activate an output (auditory / visual /
movement).
6. To locate and press one of two labelled switches separated from the devices in
order to activate a desired output.
7. To locate and press one of three labelled switches separated from the devices
in order to activate a desired output.
8. To locate and press one of four labelled switches separated from the devices in
order to activate a desired output.
9. To locate and press one of at least four labelled switches set within a panel
which is separated from the devices it operates in order to activate a desired
output.

Comments :
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Repeat No.:

Frank Wise School Assessments

Cause and Effect / Environmental Controls

Assessment of Visual Perception Skills - 2D Representation
Name:

Date:

Part A
1: To match objects to objects.
C.A.:
2: To match familiar objects to their
corresponding 2D representation.

photograph
coloured illustration

C.A.:

lined illustration

3: To match abstract objects to their
corresponding 2D representation.

photograph
coloured illustration

C.A.:

lined illustration

Part B
1: To construct a simple arrangement
of objects, copying a photograph.

Card 1
Card 2

C.A.:

Card 3
Card 4
Card 5
Card 6
Card 7
Card 8
Card 9
Card 10
Card 11
Card 12

Conditions and additional comments:
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Repeat No.:

Frank Wise School Assessments
Assessment of Visual Perception - Colour
Name:
1: To match the primary colours.

Date:
red

blue

Repeat No.:

yellow green

C.A.:
2: To match the secondary colours.

orange purple brown

pink

black

white

black

white

C.A.:
3: To match three shades of one
colour.

blue

green

red

blue

yellow

C.A.:
4: To identify the primary colours.

yellow green

C.A.:
5: To identify the secondary colours.

orange purple brown

pink

C.A.:
6: To name the primary and
secondary colours.

red

blue

Conditions and additional comments:
Objects
Cards
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yellow green orange purple brown

pink

black

white

Frank Wise School Assessments
Assessment of Visual Perception - Shape
Name:

Date:

Repeat No.:

1: To match identical objects.
C.A.:
2: To match geometric shapes.
C.A.:
3: To match irregular shapes.
C.A.:
4: To match geometric shapes to shape outlines.
C.A.:
5: To match irregular shapes to shape outlines.
C.A.:
8: To match complex abstract shapes to shape outlines.
C.A.:
6: To identify the four geometric shapes circle, square, triangle,
rectangle.

circle

square

triangle rectangle

circle

square

triangle rectangle

C.A.:
7: To name the four geometric shapes circle, square, triangle,
rectangle.
C.A.:
Conditions and additional comments:
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Frank Wise School Assessments
Assessment of Visual Perception - Shape
Name:

Date:

Repeat No.:

1: To match geometric shapes.
C.A.:
2: To match irregular shapes.
C.A.:
3: To match geometric shapes to shape outlines.
C.A.:
4: To match irregular shapes to shape outlines.
C.A.:
5: To match complex abstract shapes to shape outlines.
C.A.:
6: To identify the four geometric shapes circle, square, triangle,
rectangle.
C.A.:

circle

square

triangle rectangle

7: To name the four geometric shapes circle, square, triangle,
rectangle.
C.A.:

circle

square

triangle rectangle

8: To match letters when the choice array is presented the correct
way up.
C.A.:
9: To match letters when the choice array is presented any
way up.
C.A.:
10: To match 3-letter words (choice array to be presented the
correct way up).
C.A.:
Conditions and additional comments:
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Frank Wise School Assessments
Assessment of Visual Perception - Size
Name:

Date:

1: To match big, small and middle-sized real
objects from a choice array of 3.
2: To match big, small and middle-sized
pictures from a choice array of 3.
3: To match real objects graded in 5
different sizes.
4: To match pictures graded in 5 different
sizes.
5: To identify a named size when presented
with a choice array of 3 objects.

big
small
middle-sized

6: To identify a named size when presented
with a choice array of 3 pictures.

big
small
middle-sized

7: To name a named size when one of a
choice array of 3 objects is pointed to.

big
small
middle-sized

8: To name a named size when one of a
choice array of 3 pictures is pointed to.

big
small
middle-sized

Conditions and additional comments:
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Repeat No.:

Frank Wise School Assessments
Assessment of Visual Perception - Spatial
Name:

Date:

Part A
1: To position 3 different objects on 2 by 2 square grid, copying a
model.
2: To position 3 identical objects on 2 by 2 square grid, copying a
model.

3: To position 3 different objects on 3 by 3 square grid, copying a
model.
4: To position 3 identical objects on 3 by 3 square grid, copying a
model.

5: To position 3 different objects on blank card, copying a model.

6: To position 3 identical objects on blank card, copying a model.

7: To position 5 different objects on blank card, copying a model.

8: To position 5 identical objects on blank card, copying a model.

Part B
1: To copy an adult’s movement of a car - one direction.

2: To copy an adult’s movement of a car - two directions.

3: To copy an adult’s movement of a car - one direction.

4: To copy an adult’s movement of a car - two directions.
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Repeat No.:

Frank Wise School Assessments
Assessment of Visual Perception - Spatial
Part C
1: To place an object/arrow on a card, copying the orientation
from a model - A

2: To place an object/arrow on a card, copying the orientation
from a model - B

3: To place an object/arrow on a card, copying the orientation
from a model - C

4: To place an object/arrow on a card, copying the orientation
from a model - D

Part D
1: To create a straight line of pegs across the top of a pegboard,
copying a remote model.

2: To create a straight line of pegs across the bottom of a
pegboard, copying a remote model.

3: To create a vertical straight line of pegs down the centre of a
pegboard, copying a remote model.

4: To create a horizontal straight line of pegs across the centre of
a pegboard, copying a remote model.

5: To create a diagonal straight line of pegs across a pegboard,
copying a remote model.

6: To create a north/south cross of pegs on a pegboard, copying a
remote model.

7: To create a diagonal cross of pegs on a pegboard, copying a
remote model.

8: To create a T-shape using the pegs on a pegboard, copying a
remote model.
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Frank Wise School Assessments
Assessment of Visual Perception - Spatial
Part E
1: To match photographs of 2 objects in varying spatial
relationships.
C.A.:
2: To match drawings of 2 objects in varying spatial relationships.
C.A.:

3: To match photographs of objects seen from different angles.
C.A.:
4: To match drawings of objects seen from different angles.
C.A.:
Conditions and additional comments:
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Frank Wise School Assessments
Assessment of Auditory Discrimination
Name:

Date:

1: To identify (and play) a corresponding soundmaker on hearing and seeing an instrument
being played. Two complete sets of matching instruments to be used.
C.A.:
2: To identify (and play) a corresponding soundmaker on hearing but not seeing an
instrument being played. Two complete sets of matching instruments to be used.
C.A.:
3: To identify a corresponding photograph
of a soundmaker on hearing a sound clip.
NB Assumes 2D Rep is secure.
C.A.: 4

(a) animal sounds

4: To identify (and play) a sequence of
soundmakers on hearing and seeing a
sequence of instruments being played.
Two complete sets of matching
instruments to be used.

(a) 2 soundmakers
C.A.: 3

(b) everyday sounds within the home

(b) 3 soundmakers
C.A.: 4
(c) 4 soundmakers
C.A.: 5

5: To identify (and play) a sequence of
soundmakers on hearing but not seeing a
sequence of instruments being played.
Two complete sets of matching
instruments to be used.

(a) 2 soundmakers
C.A.: 3
(b) 3 soundmakers
C.A.: 4
(c) 4 soundmakers
C.A.: 5

6: To repeat back (or identify) a sequence
of familiar nouns on hearing a sequence
spoken aloud.

(a) 2 nouns
C.A.: 3 pictures where appropriate
(b) 3 nouns
C.A.: 4 pictures where appropriate
(c) 4 nouns
C.A.: 5 pictures where appropriate

7: To repeat back a sequence of single
syllable speech sounds on hearing a
sequence spoken aloud.

(a) 2 single syllable speech sounds
(b) 3 single syllable speech sounds
(c) 4 single syllable speech sounds

8: To identify 2 corresponding soundmakers on hearing but not seeing 2 instruments being
played together. Two complete sets of matching instruments to be used.
C.A.:
9: To identify up to 6 sounds heard in a sound clip of naturally layered everyday sounds.
C.A.: 10

Conditions and additional comments:
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Repeat No.:

Frank Wise School Assessments
Assessment of Categorisation Skills
Name:

Date:

1: To categorise a set of cards (4 sets of 4 photographs) into
broad categories when one card from each set has been placed
on the table and the remaining 12 cards are then handed over.

2: To categorise a set of cards (4 sets of 4 photographs) into
broad categories with no initial prompt card when handed a set
of cards.

3: To match pairs of photographs of objects that usually go
together.

C.A.:
4: To categorise a set of cards (4 sets of 4 photographs)
according to their usual place in the home.

5: To select the odd one out of 5 real objects, 4 of which
are identical.

6: To select the odd one out of 5 real objects, 4 of which are
related by function.

7: To select the odd one out of 5 photographs, 4 of which are
related by function.

Conditions and additional comments:
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Repeat No.:

Frank Wise School Assessments
Assessment of Temporal Sequencing Skills
Name:

Date:

1: To place 3 photographs depicting an everyday activity
into a logical temporal sequence.

Repeat No.:

A
B

C
2: To place 4 photographs depicting an everyday activity
into a logical temporal sequence.

A
B

C
3: To place 5 photographs depicting an everyday activity
into a logical temporal sequence.

A
B
C

Conditions and additional comments:
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Frank Wise School Assessments
Assessment of Short Term Memory Skills
Name:

Date:

1: To recall 1 item after a given
time delay using visual cues.

5 seconds

Objects
Photographs

10 seconds

C.A.:

15 seconds

2: To recall 2 items after a given
time delay using visual cues.

5 seconds

Objects
Photographs

10 seconds

C.A.:

15 seconds

3: To recall 2 nouns given
verbally after a given time delay
without using visual cues.

5 seconds

10 seconds

15 seconds
4: To recall 3 nouns given
verbally after a given time delay
without using visual cues.

5 seconds

10 seconds

15 seconds
Conditions and additional comments:
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Repeat No.:

Using the information to set targets
Following the completion of each of the Intellectual and Reasoning Skills assessments, you will
arrive at one of two conclusions. One is that the pupil has successfully completed all elements and
therefore does not require any additional opportunities to formally develop these skills. This would
result in the child having the opportunity to further refine and generalise the skills associated with
the assessment within broader learning contexts.
The second possible outcome is that at some point within the assessment, the child is unable to
complete a task. This may be in the form of any of the prompts identified in the coding system
identified previously. The point at which the child is unable to complete without adult support, is
the point at which you would ordinarily start to teach the skill. This should be written as a highly
refined SMART target and should focus on learning the skill or understanding the concept, rather
than merely going through the process of performing the task.
It is important to emphasise that progress may take a significant period of time and the steps
achieved may be very small. However if careful record keeping is maintained for progress and
achievement against the stages within the notional progression as highlighted in each assessment,
this will create a bank of evidence of genuine progress for each child.
It is essential that the staff delivering the assessments and the resulting learning opportunities do
not over support the child or interpret successful completion where it is not clear. Staff may feel it
is a reflection upon their professional capability if the child is not making progress, however the
child must only move on when they have genuinely demonstrated the skill or understanding of the
concept. To do otherwise will leave developmental gaps unresolved and this will impact on progress
at a later date.
Below are some examples of targets that may be set:
Following participation in the Short Term Memory assessment, the child was able to recall two
photographs after a period of 15 seconds, however they were unable to move beyond recalling
two nouns after a period of 10 seconds. The target to be set in this instance would be:
***** will recall two nouns delivered verbally after a period of 15 seconds.
Opportunities to consolidate those areas successfully demonstrated would also need to be built
into more generalised learning opportunities.
Following participation in the Temporal Sequencing assessment, the child was able to place 5
photographs in their logical sequence only when working with images depicting making meal. The
target set in this instance would be:
***** will place five images in a logical temporal sequence when working with three
sequences representing different social contexts.
It is important to be mindful of the individual needs of the child when setting the targets and
ensure that you respond to the characteristics of their learning, such as areas of particular interest
and challenge, rather than using a bank of generic targets. The assessment will inform you of the
appropriate developmental level, the child should inform you of the appropriate content and
resourcing.
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Materials necessary for the carrying out of the
assessments
Below is an indicative list of the resources that will be necessary to be able to complete each of
the assessments. Whilst this lists the resources necessary, it does not specify the materials used. It
is important to make an informed judgement about whether you would prefer to have a set of
commercially produced resources, as is available for some of the assessments, or whether you
would prefer to personalise materials for individual pupils. If you are going to produce the
resources, and some of them for some of the assessments will require making, it is essential that
characteristics such as the size, colour/black and white, the font used, whether they are laminated
and the type of laminate, are kept uniform. Failure to do this will provide opportunities for pupils
to use cues from the resources to support their answers, therefore reducing the accuracy of the
assessment outcomes. It is also advisable to avoid replicating objects across more than one
assessment as this may lead to overfamiliarity and reduced motivation, again affecting the
assessment outcomes.
In each set of resources it is advisable to retain a laminated master copy of the assessment
recording sheet.
Early Stimulation:
Various motivating sensory objects for each of the areas. Try to make sure that the sets are
distinct, rather than using resources which may overlap, so as to ensure that pupils do not become
overfamiliar with particular items.
Play:
No specific resources are required.
Fine Movement Skills:
A wide selection of objects which are of different size, shape, texture, density and elasticity.
Pens, pencils and crayons.
Early Learning Responses:
A selection of motivating and stimulating objects.
A set of six objects with corresponding, identically sized and presented, photographs
Search Strategies:
A selection of interesting objects that neither move nor make a sound.
A selection of objects which move but do not make a significant sound.
A selection of objects which do not move but which do make a significant sound.
Flexible transparent cover e.g. Net curtain.
Flexible opaque cover.
Rigid transparent cover e.g. Clear plastic tub.
Rigid opaque cover.
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Cause and Effect / Environmental Controls:
Musical instruments
Switch adapted toys
2 x Switch interface e.g. Inclusive Technology ‘Click on 2’
4 x Switches e.g. Inclusive Technology ‘Access switch’
Skittles and ball
iPad or switch device with four switches with a single unit
2D - Representation:
A set of twelve pairs of identical objects.
A set of six everyday objects with corresponding photograph, colour illustration and lined
illustration.
A set of 12 photographs of objects in varying spatial arrangements, starting with two objects and
progressing up to six objects.
A set of objects which correspond exactly to those used in the photographs.
Colour:
2 x coloured cards of identical size and shape covering the following colours:
Red, Blue,Yellow and Green
Orange, Purple, Brown, Pink, Black and White
2 x coloured objects of identical size and shape covering the following colours:
Red, Blue,Yellow and Green
Orange, Purple, Brown, Pink, Black and White
Shape:
A minimum of four pairs of interesting identical objects.
A minimum of four pairs of identically sized and presented geometric shapes.
A minimum of four pairs of identically sized and presented irregular shapes.
A minimum of two sheets of geometric shape outlines which correspond with the pairs of
geometric shapes and are of the same size. Each sheet should have the shape outlines in a different
order.
A minimum of two sheets of irregular shape outlines which correspond with the pairs of irregular
shapes and are of the same size. Each sheet should have the shape outlines in a different order.
Size:
A variety of sets of three objects which are identical in every way other than size e.g. Russian
stacking dolls.
A variety of sets of three images which are identical in every way other than size and presented
identically.
A variety of sets of five objects which are identical in every way other than size e.g. Russian
stacking dolls.
A variety of sets of five images which are identical in every way other than size and presented
identically.
Other objects which work well for this assessments are paint brushes, screwdrivers and identically
coloured socks.
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Spatial:
2 x laminated A4 size 4 x 4 grid.
2 x laminated A4 size 3 x 3 grid.
2 x laminated A4 size blank sheet.
2 x laminated A4 size crossroads design (see assessment sheet).
2 x laminated A4 size double cross roads design (see assessment sheet).
2 x identical sets of five different objects.
2 x identical sets of five identical objects.
2 x identically sized and presented arrows.
2 x five by five peg boards with corresponding identical pegs.
Six sets of four photographs taken of a single object from different perspectives.
Six identical pairs of photographs depicting two objects in different spatial arrangements and
corresponding objects e.g. if photo shows a car and a figure you will need the same car and figure
as in the photo.
Six sets of four drawings of a single object from different perspectives.
Six identical pairs of drawings depicting two objects in different spatial arrangements.
Auditory Discrimination:
2 x matching sets of instruments.
CD of animal sounds with corresponding photographs.
CD of everyday sounds with corresponding photographs.
A selection of noun images.
Clips of naturally layered everyday sounds. These can be generic or collected from contexts
familiar to the pupil being assessed.
Categorisation:
A set of sixteen identically sized and presented cards which are composed of four sets of four
cards which fit clearly into distinct categories e.g. Cars, Food, Toys and People.
A set of six pairs of identically sized and presented cards which represent objects which are
associated with one another, e.g. Toothbrush and Toothpaste.
A set of sixteen identically sized and presented cards which are composed of four sets of four
cards which fit clearly into specific locations within the home setting e.g. Garden, Kitchen,
Bathroom and Living room, (these may need to be personalised to take into consideration
individual circumstances).
Five sets of five identical objects.
Five sets of five objects which perform the same function but which are not identical.
A set of sixteen identically sized and presented cards which are composed of four sets of four
cards which represent items which fulfil the same function but which are not identical.
Sequencing Skills:
Consistently sized and presented photographic images depicting sequences that will have been
experienced by the pupils involved in the assessment. There should be separate sets for three step,
four step and five step sequences. These can be bought from from school resource suppliers or
created in house in order to include the pupil being assessed in the images.
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Memory:
A selection of interesting objects, reflecting a range of sensory experiences. This should number at
least six in order to ensure variety.
Consistently sized and presented photographic images e.g. Pocket Colorcards - Early Objects.

37

Notes to accompany the supporting film
The purpose of these notes is to draw your attention to certain things which either the teacher
(Yvette) or the pupils (Sean / Daniel) do which affect the delivery and /or outcomes of the
assessment. This is intended to support your delivery of the assessments, but also to encourage a
reflective and analytical approach to the responses that the pupils give. In carrying out the
assessments it is in the interests of both the pupil and the teacher to consider carefully the
answers, in order to ensure that the information gathered has the greatest impact on teaching and
learning.
General:
It is important to note that the way in which the assessments are presented to the person being
assessed should be based on individual need, but there are characteristics within the film which are
likely to promote more effective assessment outcomes.
• Have the person being assessed seated opposite the person assessing them and with their back
to the classroom so as to minimise distractions whilst remaining in the classroom environment.
• Try to keep the area within which they are working uncluttered so as to minimise visual
distractions.
• Make sure that you have all of the resources necessary to hand so as not to break up the pace
of the session unintentionally.
• Consider the nature and location of the lighting, particularly when working with laminated
images as these can sometimes be highly reflective.
• Use your knowledge of the person being assessed to decide when they have finished a particular
task or are no longer applying themselves successfully to the work. It is better to have accurate
outcomes than to rush through the process.
Short Term Memory:
• Note that Yvette is checking that Sean is familiar with the object and can name it. If the pupil is
non-verbal then you can check familiarity with the objects being used by asking then to identify a
corresponding symbol or photo in advance of the assessment taking place.
• When moving on to recall the ‘Spoon’, Sean continues to recall the ‘Frog’. This is a good example
of an assessment outcome which is inconclusive and would benefit from being redelivered. The
reason for this is that it is not clear whether, amongst other things, Sean is unable to recall the
‘Spoon’, distracted by the recent motivating experience of interacting with the ‘Frog’ or
demonstrating an associative behaviour with saying ‘Frog’ and receiving praise. Establishing an
accurate assessment outcome will be reliant on patterns of accuracy from the pupil and your
familiarity with him as a teacher.
2D Representation:
• Note that Yvette used the Makaton sign for ‘same’ to reinforce the purpose of the activity.
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• Yvette uses a verbal prompt (VP) to draw attention to the photograph as Sean was not
representing it accurately. She accepts Sean’s answer when he begins to say “Well done’,
indicating he is finished. This is followed by a less complex image being presented in order to
check whether this can be completed independently.
Early Learning Responses:
• Yvette praises the direct attention which Sean is providing, responding to the fact that he is
engaging with her and in doing so completing one of the elements of the assessment.
• The use of the cup is a good example of a motivating object causing a distraction. This is
substituted for something less motivating but still contextually relevant in order to compete the
assessment task.
• Yvette repeatedly reinstates direct engagement with Sean, reinforcing the functional value of this
in terms of the assessment and as a social interaction.
Colour:
• Note the importance of randomly moving the choice array of target items in order to reduce
the chance of Sean eliminating options based on their location. This also means that the target
colours are not always in the same location in relation to where the item to be match is placed
on the table. Sometimes it is immediately in front of Sean and other times to the left or the
right.This is also very important when working with children who will favour a particular
location in order to ensure that they are not guessing.
• The Pale/Dark example illustrates one of the challenges of working with a developmentally
appropriate choice array, in this instance three, when also working with two distinct options. In
this case the probability of guessing the ‘pale’ version is higher than the dark version, so it is
important to repeat the process with the balance toward the ‘dark’ as well.
• When identifying the colours, Sean anticipates ‘Yellow’ because it hasn’t yet been mentioned. He
then corrects himself to select the right colour. This again highlights the importance of
randomness in the way that the choices are presented.
Temporal Sequencing:
• Note that Yvette checks that Daniel is familiar with the context being depicted prior to
embarking on the assessment. This is vital as it will be potentially more challenging for the person
being assessed to sequence images depicting an unfamiliar context.
• Daniel describes each image in turn, not in sequence. This allows Yvette to check that he
understands what is happening in each image. If working with a child who is non-verbal then a
similar check could be performed by asking them to locate a specific image that you have
described.
• Again you can see that the images are being presented in a random order, this may mean at
times, particularly when working with the smaller number of steps, that they may end up
presented in the correct order to start with.
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• It is also important to talk through the decision making process where appropriate as this can
provide additional information regarding the depth of the pupil’s understanding. This is
particularly important with some of the longer sequences that you may use where there could
be alternative, but still logical, orders.
• Also note that Yvette occasionally has to provide guidance to stay on task. This should not affect
the assessment coding unless it has led to support with establishing the correct answer. There is
a difference between guiding a child to stay on task and guiding them to succeed.
Categorisation:
• This assessment shows a particularly clear example of the resources having been made in a way
where the only variable which changes is the image. Everything else is consistent.
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